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Abstract

With the surprise onset of the COVID-19 pandemic coinciding with the
beginning of the 2020 schoolyear, many, if not most, universities were compelled
to hold classes online instead of in person. This necessitated a major re-working
of curriculum to support an online learning format. This article presents insights
into the challenges and successes encountered in transforming a face-to-face
content and language integrated learning (CLIL) English and culture course into
a manageable online version. Some of the challenges included managing student
engagement, executing testing on a digital platform, dealing with a lack of
normally realized student collaboration, and a shortage of teacher-student face-
to-face interaction. Although it was a difficult semester for both students
and teachers, we recognized some positive outcomes. Students often appeared
more comfortable presenting from their own homes. Furthermore, teacher
collaboration and task sharing were high, which enabled the vast majority of the
curriculum to be successfully delivered. In addition to details related to creating
an online course on Google Classroom, there are also insights regarding utilizing
parts of the online course in a standard face-to-face classroom situation. Given
the current climate of uncertainty related to public health, a forward-looking
approach might be advised to include coursework converted to an online format

in an attempt to futureproof curriculum against potential eventualities.
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1 Introduction

A successful language program is one that is
constantly reflecting upon and reevaluating itself.
In the spring semester of 2018, the Department of
English Language and Culture changed the way
Integrated English (IE) A and C were conducted.
This continued in the fall semester with IE B and D.
These are part of the core English classes that
students take in their first two years in the

program—IE A and B in the first year and C and D

in the second year.

This class shifted to a content and language
integrated learning (CLIL) style focusing on
students learning about the United States of
America, the United Kingdom, and other English-
speaking countries. The details of the class will be
discussed later in this paper.

The spring semester of 2020 presented the
teachers of IE A and C with a challenge since face-

to-face classes were not being conducted. In
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addition, the university's Course Power platform
seemed to be a bit archaic, but luckily the option of
using Google Classroom emerged, albeit quite late.

This paper will describe the contents of the two
and explain how these classes

classes were

conducted in the spring semester of 2020.

2 Class contents

This section of the paper will lay out the contents
of both IE A and C and provide the framework used
for the three topics covered for each class.

In each of these classes, students are presented
with three topics containing two readings on each
topic for a total of six readings. Table 1 shows the
topics and readings covered in each class.

These classes meet twice a week for a total of 30
times during the semester. One cycle using one
topic is comprised of eight classes. Table 2 shows
what one cycle looks like and is described in the
third part of this paper.

The remaining six classes are used in the
following ways. The first class of the semester is an
introduction to the course and a review of the
material from the previous course. Of course, for IE
A, the first class focuses heavily on explanations
about the course and what is expected of the
students. This includes an explanation of our
extensive reading program, how to register for the
websites we are using, and an overview of the class
as a whole.

Two of these classes are used for the poster test.
Students who are not being tested are expected to
be studying for the final exam, which happens on
the final day of class. This leaves us with two
classes remaining. One of these classes is an
explanation of the poster test and the other is a

review for the final exam.

3 Conducting class
In face-to-face classes, students spend time
collaborating in class. This is primarily related to
vocabulary study and comparing answers to
comprehension questions. At the beginning of the
semester, we were uncertain of the reliability of
students’ internet connections, so we opted for an
approach that mainly used an on-demand type
system, although we did have deadlines set for the

assignments. Because of this, students were unable

Table 1 Topics and readings for each class
Integrated English A Integrated English C
o The Union
Thanksgiving
Jack
Flags & -
Food America
Symbols )
Sunday Roast in
Symbols
American .
. Winston
Music: Roots .
) Churchill
Music and Types Leaders
John F.
The Beatles
Kennedy
The
. People of
Charlie
. the
Chaplin .
) United
Film Peoples
States
Peoples
Bollywood of
Britain
Table 2 One cycle of classes
Class | Class Contents
) introduction to reading 1
vocabulary for reading 1
vocabulary test for reading 1
2 read passage 1
comprehension questions
content test for reading 1
3 introduction to reading 2
vocabulary for reading 2
vocabulary test for reading 2
4 read passage 2
comprehension questions
s choose topics for presentation
begin research
content test for reading 2
6 complete research
start making posters
poster check
7 presentation practice
vocabulary for the next reading passage
g presentations
vocabulary for the next reading passage

to collaborate in class. Whether they did this on
their own, or not, is unclear.

Most of the classes were asynchronous, so a plan
for each class was written. Students were to read

that plan in the form of a PDF for each class, which
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contained the directions for the class. Deadlines
were also set for assignments. For assignments,
students had more than 24 hours to complete each
task. In the case of tests, there was a set starting
and ending time.

This section will give a detailed explanation of

how the material was presented to the students.

3.1 Extensive reading

Bamford and Ray (1997) describe extensive
reading as “reading large amounts with the aim of
getting an overall understanding of the material.
Readers are more concerned with the meaning of
the text than the meaning of individual words or
sentences” (para. 3). In the past, students would
borrow books from the school library or from the
graded reader library in our Multi-Media Room
(MMR) and then take tests on MReader, a website
housing tests that check to see if students have
actually read the book. If students are reading at or
below their level, they should be able to answer the
questions easily. But with students being off
campus, we needed to find a solution to keep
students engaged in reading since they could not
borrow books from the university.

It should be noted that this extensive reading
program is a major part of our curriculum and not
only a part of IE, but also a component of our
(EAP)

Communicative Grammar (CG) classes. For IE,

English for Academic Purposes and
first-year students have a goal of reading and
passing the tests for 50,000 words. In the past, some
students would wait until the deadline approached
and read what they were assigned just prior to the
deadline.

In an effort to keep students reading constantly,
a midterm goal was put in place to encourage
to throughout the

Unfortunately, there were still students who would

students read semester.
not do this and only read two times during the
semester — before the midterm and end of semester
goals. To support this, EAP implemented weekly
goals for students. In the fall semester, first-year
students have a midterm goal of 37,500 words, and
an end of semester goal of 75,000 words. Second-
year students have a midterm goal of 50,000 words,
and a semester goal of 100,000 words in both the

spring and fall semesters. If students fail to reach

the midterm goal, their final grade in IE and CG is
lowered by 10 percent. If they do not meet the end
of semester goal, their grade in IE, CG, and EAP is
lowered by 25 percent. That is to say, if a student
finished the semester with a grade of 75% but did
not meet the semester goal for reading, their grade
would be lowered to 50%, and they would
consequently fail the class.

To maintain our extensive reading program, we
changed from using the MReader platform to
XReading, a platform in which students could
access graded readers digitally — both on their
smartphones and on their computers. A special
grant from Chubu University was used to pay for
access to XReading. The same goals used in the past

were also used for online learning.

3.2 Vocabulary study

Before students read a passage, they are
instructed to study vocabulary. The vocabulary
chosen for students to study has been selected by
the teachers. Students use a free website called
Quizlet to study the vocabulary. This can be
accessed using an app on their smartphones or on
their computers. Once students join the class, they
are able to study all of the vocabulary from the
semester. Figure 1 shows the vocabulary lists for
IE C. The students are not given definitions in
Japanese. Students are encouraged to use as much
English as possible and not rely on translating

everything into Japanese.

6sets  72members  Chubu University - Kasugal

2, IE-C 2020

0000

CLASS JOIN LINK

https://quizletcom/join/nmmhfp453

STerms @ chubuking TeAcHER | IE-C 2020

Unit 1 Part 1 Flags & Symbols: The Union Jack
26Terms

@ chubuking TEACHER | IE-C 2020

Unit 1 Part 2 Flags & Symbols: Symbols of the USA

34Terms @ chubuking TEAcHER

Unit 2 Part 1 Leaders - Winston Churchill

IE-C 2020

25Terms @ chubuking TEAcHER | IE-C 2020

Unit 2 Part 2 Leaders - John F. Kennedy

20Terms @ chubuking TeAcHER | IE-C 2020

Unit 3 Part 1 Peoples - The United States

19Terms | @ chubuking TEACHER  IE-C 2020

Unit 3 Part 2 Peoples - the United Kingdom

Figure 1 Vocabulary sets on Quizlet
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Quizlet has multiple ways for students to study
the vocabulary and they do vary slightly between
the app for smartphones, and through a web
browser on a computer. The “learn” activity has
learners match the definition to the correct term.
“Flashcards” is simply a flashcard with the word
on one side and its definition on the other. “Write”
presents the student with the definition and they
must type in the correct word. “Gravity” is similar
to “write” in that the definition is on a rock falling
and the learner must type the correct term before
the rock reaches the ground (figure 2). “Match” is
a game to see how fast the learner can match the
terms with the definition. There is also a “test”
function in which students can design their own

test and test themselves over the vocabulary.

Quizlet EEm Q Search

“Gravity” game on Quizlet

Figure 2

Quizlet is not new to IE. We have used it in the
past. Generally, students are expected to study the
words on their own, but there is a game within
Quizlet called “live” in which students are put into
groups and must work together using their
smartphones to match the terms with their
definitions. This was not a feature we were able to
use with online learning as students need to be in

close proximity to one another.

3.3 Introduction to each reading

The importance of activating students' schemata
has been well documented (Coady; 1979, Carrell,
1984). In the case of IE, one lesson is dedicated to
getting the students to think about the topic. This

is done with a video that they can watch online.

Oftentimes, the videos are found on YouTube, and

sometimes they are produced by the teachers.

U.S. Symbols Video

Watch the video and answer the questions below. Your answers should match the
information from the video. If it does not match that information, your answer will be
counted as incorrect. You should also use correct capitalization and spelling.

You can also see the video by copying and pasting this link:
https://jr.brainpop.com/ ies/ci b

Your email address (
form. Not you? Switch account

chubu.ac.jp) will be recorded when you submit this

* Required

What do the 50 stars on the flag stand for? * 5 points

Your answer

What do the 13 stripes on the flag stand for? * 5 points

Your answer

What is the national bird of the United States? * 5 points

Your answer

‘What does the national bird of the United States represent? (two answers 5 points
?and?)*

Figure 3 Questions over an introduction video

3.4 Reading passages

Most of the reading passages came from the
textbook used in the class with the exception of the
passage about Thanksgiving for IE A. This was
written by the teachers and uploaded to Google
Classroom in the form of a PDF. Before students
read a passage, they may have some pre-reading
questions they need to complete. After they have
read, there are comprehension questions to be
completed. Again, these were done through Google

Forms within Google Classroom.

3.5 Testing
Students were tested over both the vocabulary
(before reading) and the reading passages (after
reading). These tests were timed, but monitored by
the teachers. If a student had some sort of technical
problem, or simply forgot, we would reopen the test
for that student and let them complete the test.
One before

important discovery made we
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administered the first test was that Google
Classroom does not release an assignment on its
platform at the exact time for which it is set, so for
timed tests it is important to manually “assign”
or release the tests at the correct time.

To close access to a test on time, we used an add-
on called formLimiter. This add-on will change
the setting on the Google Form from “accepting
responses” to “not accepting responses’ at the
time for which it is set. This was usually set for one
minute past the time students were told the test
was over. For example, if students were told the
test ended at 12:00, we would set formLimiter to
close the test at 12:01. FormLimiter generally took
about 30 - 40 seconds from the time we set it to close
the test, so the test mentioned above would actually
close at 12:01:35.

The final exam was also timed and covered all of
the vocabulary and content from the semester. For
the first vocabulary test, we had students type in
the answers, and points were deducted for word
form and spelling mistakes. It seemed that students
had a difficult time with this. From the second
vocabulary test, we changed it to multiple-choice.
Also, all of the words from the vocabulary set being
tested were included in a drop-down menu where
students could select the correct answer. On the
final exam, the vocabulary questions had four
possible choices from which students had to choose.

All of the content questions were multiple choice.

3.6 Presentations

Presentations are a major part of this class.
Students give a presentation on the topic for each
unit. They are required to research their topic and
input their research notes into a Google Form that
will be checked by their teachers. They use these
notes to help them decide what pictures to include
on their poster. Posters were made on Google Slides
and submitted as homework. Students were also
required to upload notes on what they would say
about each picture on their poster.

For the first presentation, we simply had the
students record a video of themselves giving their
presentation and then upload it to an assignment
on Google Classroom. A rubric made within Google
Classroom was used to grade the presentations. We

wanted to have students view each other's videos,

but were a bit worried about giving students access
to the files. We discovered a way to create groups
using Google Meet and set up a link for each group.
Groups were limited to three or four students each.
After students gave their presentations in groups,
they had an assignment to make a video for

uploading and grading.

3.7 Poster tests

At the end of each semester, students have a
poster test. They bring all three posters that they
have made throughout the semester and have a one-
on-one interview with a teacher of a different class.
The teachers ask the students questions about their
posters and the reasons that they chose the
pictures. Students must explain everything in
English.

For the online class, it was decided that it would
be best for the teachers to grade their own
students. First, an assignment was made for the
Slides

into one document.

students to combine all three Google
documents (their posters)
Knowing that combining the three documents
would be a challenge for some students, a video was
made for the students showing them how to do it.

Over the course of two days, the teachers met
one-on-one with the students on Google Meet
through links set up for each individual student.
The teachers would display the students’ posters
on the screen and use the cursor to point to the
pictures and ask questions. This interview test
lasted about five minutes for each student. Again, a
rubric made in Google Classroom was used to grade
the students. This process worked quite well with
most students being ready and online before the

teacher entered the Google Meet session.

4 Conclusion
While conducting the IE classes online was a

challenge, we generally felt that the semester was a

success. Of course, there is always room for
improvement, and we did encounter some
difficulties.

First, because classes were not face-to-face, we
could not see the reactions of students to gauge
their This

language teachers when giving instructions in the

understanding. i1s 1mportant for

target language while in class. The instructions for
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this class were in written form, so students were
able to contact the instructors via email or LINE to
clarify meaning. Because they were not in the
classroom, students also did not have as much input
from listening to the teacher speak in English as
they would have in a regular teaching situation.
Second, peer feedback and discussion virtually
disappeared. Perhaps a separate Google Form could
collect peer feedback from the
Another to

presentations was that it was difficult to determine

be wused to

presentations. problem  related
if students were using their notes while presenting.
They were given instructions not to use notes, but
from listening to the tone of voice and watching the
students’ eyes, it seemed as if some were using
their notes more than they should have.

Third, there was a major problem exposed
regarding testing when all of the tests essentially
became open-book. We tried to address this by
limiting the length of the vocabulary and content
tests to 15 minutes each. Future research could
compare the scores of the tests from classes in both
face-to-face and online learning.

Finally, a particularly troublesome problem we
encountered was computer literacy. Students who
were not familiar with using computers had
problems and this continued throughout the
semester. Even with videos showing the students
how to combine their three posters into one
document, it was a challenge for some. We received
submissions from students who had combined all
three posters onto one slide, rather than three
separate slides within one document. It is possible

that the video provided for them was insufficient to

bridge the gap in their technical knowledge, or was
not viewed at all.

With a class like IE it is important for students
to be able to collaborate and talk with one another.
This was not accomplished to the degree that has
been the norm. Having live classes, meaning not
using an asynchronous format, and utilizing
Google Meet more with students in groups would
help with collaboration. In the event that classes
during the semester are face-to-face, students will
still need to practice social distancing. This social
distancing does not allow for effective
collaboration. In this case, making use of Google
Meet would provide more opportunity for effective

collaboration.
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