
1 Introduction

Classroomobservationiswidelyacknowledgedtobeanimportantpartofcontinuingprofessionaldevelopment.

However,conflictingandotherwisebusyschedulesmeanthat,inpractice,ongoingobservationisatool

infrequentlyused-especiallyinthesmallerdepartmentscommoninforeignEnglish-teachingprogramsat

Japaneseuniversitiesandsimilarcontexts.

Beginningin2010,ChubuUniversity'sOhioProgramofEnglishLanguageTeachinghasbeenusingvideo

classroomobservationstogetherwithtwice-yearlyteachertrainingmeetingstoenhanceongoingprofessional

developmentefforts.Eachsemester,oneinstructor'sclassisrecorded,andaspartofafull-dayin-service

meetingattheendoftheterm,thatinstructorguidestheotherfacultythroughafocusedobservationtaskof

hisorherowndevising.

2 OPELTandPASEOatChubuUniversity

TheOhioProgram forEnglishLanguageTeaching(OPELT)isanoutgrowthoftheongoingcollaboration

betweenChubuUniversityandOhioUniversity.Since1990OPELThasservedChubuUniversitybyproviding

highlyqualified,native-EnglishspeakerTESOLprofessionalsintheirgeneralEnglishclasses.TheOPELT

missionexpandedin1998whentheProgramforAcademicStudiesinEnglishOverseas(PASEO)wasestablished

andOPELTwasplacedundertheadministrationoftheChubuUniversityLanguageCenter(LC).TheLC

providesvitalsupportinavarietyofareasincludingassistingwiththecourseregistrationandtestingprocess,

keepingthePASEO studentandbudgetrecordsdatabases,maintainingthemulti-medialanguagelabs,

managingtheself-accesslanguageroom,andassistingPASEOfacultywithtranslations,universityprocedures,

andtechnicalsupport,amongmanyotherareas.

2.1 OPELTMissionStatement

TheprimarymissionofOPELThasthreeparts:instruction,cooperation,andprofessionaldevelopmentinterms

ofinstruction,OPELTaimstodeliverhighquality,comprehensive,EFLinstructiontoChubuUniversity

students,faculty,andstaffinareassuchasEnglishforAcademicPreparation(PASEOclasses)andEnglishas

aForeignLanguage(non-PASEOclasses).

OPELT alsoaimstoassistin furtherstrengthening theChubu-OhioUniversity sister-university

relationshipandtopromotetheexchangeprogramsbetweenthetwouniversitiesthroughannualactivities

includingtheOhioUniversityStudyAbroadOrientation,theOhioUniversityStudyAbroadPre-Departure

Workshop,thePASEOEnaRetreat,andthePingScholarshipAdvisorProgram.

Finally,itisOPELTmissiontoprovideacareerdevelopmentplatformuponwhichTESOLprofessionals

maygainpracticalexperienceinareasincludingbutnotlimitedtoTeachingEnglishasaForeignLanguage,

collaboratingasmembersoftheChubuUniversityfaculty,studentadvising,ComputerAssistedLanguage

Learning,teachertrainingdesignandfacilitation,writingtutoring,curriculumandmaterialsdevelopment,test

designandwriting,practicalclassroom research,websitemanagement,program administration,textbook

selectionandreview,placementtestadministrationandsupervision,andthestudyanduseoftheJapanese

language.
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2.2 LessonObservationandtheOPELTMission

Itisintheinterestofsupportingthisthirdgoal,professionaldevelopment,thatthelessonobservationsystem

wasdevisedandimplemented.Althoughconstructive,peer-ledlessonobservationtasksarewidelyregardedas

animportanttoolforthecontinuedprofessionaldevelopmentofbothnewandexperiencedteachers,itisalltoo

raretoseethem actuallyimplementedinamindfulwayattheuniversitylevel.Spotlessonobservationsin

responsetoproblemsorcomplaints,orobservationsofnewteachers'lessonswithgeneralteachingtechniques

inmind,mayoccur,butthisonlyleadstothereinforcementoftheunfortunateideathata"good"teacherneed

notbeobserved.Inaddition,whenlessonobservationsdooccur,theytendtoprovidelittleinthewayofuseful

feedback.Anon-task-focusedobservationislikelytofocusprimarilyontheobserver'sopinionsaboutthelesson,

whichwillnecessarilybecoloredbyhisorherteachingphilosophies,whichmaywellbequitedifferent-butno

moreorlessvalid-thanthoseoftheobservedteacher.Withthesepointsinmind,thecurrentvideolesson

observationsystemwasimplementedatOPELTbeginningin2010.

3 TheLessonObservationSystem

3.1 Philosophy

AllOPELTinstructorsareprofessional,trainedteachers,withpotentiallyverydifferentteachingstylesand

philosophies.Althoughthereisatimeandaplacetochallengethesebasicassumptions,theselesson

observationsareemphaticallynotsuchaforum.Tothisend,theinstructorbeingobservedisinstructedto

prepareanexplicit,focusedtaskfortheobservers,basedonanaspectofhisorherteachingthattheinstructor

feelsneedsimprovementorattention,anditistheresponsibilityoftheobservingteacherstolimittheir

feedbacktotheassignedtaskandareaofinvestigation.Intheunlikelyeventthatalessondoesnotmeetthe

fundamentalPASEOcurriculumandphilosophy,itistheresponsibilityoftheDirectorandtheDirectoralone

toprivatelydiscussthiswiththeinstructor.

3.2 System

AlessonobservationisconductedateachIn-Servicemeeting,heldforafulldayeachsemesterafterclassesare

over;theobservedinstructorrotatesbetweenallfiveOPELTinstructors.

Itistheobservedinstructor'sdutytoprepareanexplicit,focusedobservationtaskforobservinginstructors

toperform,includingadescriptionofanaspectofhisorherteachingthattheinstructorwantstoinvestigate.

ThistaskandanyassociatedworksheetsaredevelopedinclosecooperationwiththeDirectorofOPELT,andthe

Directormaysuggestchangesorrefinementstothetask.

Theinstructorisresponsibleforhavinghisorherlessonrecordedduringthesemester.Manyinstructors

takeadvantageoftheChubuUniversityMediaEducationCenter'shigh-qualityclassrecordingservices,while

somemoretechnically-mindedinstructorsrecordthelessonontheirown.Afulllessonisrecorded,andthe

instructorchoosesasegmentofthelessontofitthedesignofthetask.

DuringtheIn-Servicemeeting,theOPELTfacultyobservethesegmentofthelessonselectedbythe

observedinstructor,perform thetask,anddiscusstheresultsofthetaskwiththeobservedinstructor.

Discussionisstrictlylimitedtopointstheobservationtaskaskstobeobserved,andtheramificationswith

respecttotheareaofteachingthattheobservedteacherwantstoinvestigate.Withawell-designedtask,thisis

usuallyextremelyenlighteningforallinstructors,butthefocuseddiscussionoftenleadsintoamore-general

discussionofclassroommanagement,strategiesfordealingwithproblematicalsituations,andsoon.Thewide

rangeofteachingexperience,teachingphilosophiesandteachingstylesamongOPELTinstructorsmeansthat

thisdiscussionisoftenwide-rangingbutalwaysuseful.
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4 LessonObservationTasks

Togiveanideaofthekindoflessonobservationtasksusedintheprogram,ashortdescriptionofsometasks

usedinthepastwillbepresented.

4.1 JapaneseLanguageUse

TheinstructorwhodesignedthistaskisanexperiencedteacherwhohasbeenlivingandteachingEnglishin

Japanformorethan15years.HespeaksJapaneseatanear-nativelevel,andoccasionallyusesthestudents'first

languageintheclassroom.AlthoughapurelyEnglish-languageclassroom isnotofficialpolicyforPASEO

classes,theyaredesignedarounda"semi-intensive"coursewithasmuchEnglishuseaspossible.

Thisinstructorhadreceivedcommentsonthesemester-endPASEOcourseevaluationstotheeffectthathe

used"toomuchJapanese"intheclassroom,anddesignedatasktoassesshowmuchJapanesehediduseinthe

class,anyeffectithadonclassroomatmosphere,andwhetheritinterferedwithpotentialteachablepoints.

Thetaskhedesignedwassimplytoobservethreedistinctpartsofalessonandrecordthenumberoftimes

thefollowingoccurred:

１）TheinstructorspokeinJapanese

２）AstudentspokeinJapaneseandtheinstructorrespondeddirectly

Observerswerealsoaskedtomakenotesofthetypeofinteraction.

Itwasfoundthat,overroughly20minutesoflessonandthreedifferenttypesofactivity(teacher-centered

lecture,teacher-leddiscussion,andguidedstudentinteraction)theteacheronlyusedorrespondedtoJapanese

lessthanfourorfivetimes,andusuallyasclarificationforimportantproceduralpointsunrelatedtothelesson's

teachinggoals.TheinstructorremarkedthatthiswasagooddeallessJapanesethanhewouldhaveexpected

heused-thatistosay,hisownfeelingsabouttheextentofhisJapaneseuseinclasswere,asfarasthetask

revealed,incorrect.

SomeobserversdidfeelthatanyuseofJapanesemissedpotentialteachablemoments,andtheensuing

discussionallowedallinstructorstoclearlylayouttheirphilosophiesandargumentsfororagainstanEnglish-

onlyclassroom.

4.2 ClarityofClassroomInstruction

Theinstructorwhodesignedthistaskisanexperiencedinstructor,withextensiveteachingexperiencenotonly

inJapan,butinothercountrieswhereEnglishisnotthefirstlanguageandwithadultEnglishasaSecond

LanguagelearnersintheUnitedStates.

Thisinstructorwasinterestedininvestigatingaspectsofherclassthatshefeelsgoconsistentlywell,tosee

iftheyareaswell-craftedastheycouldbe.

Thethreesegmentsofthelessonobservedwerechosencarefullytoshowcaseavarietyoftypesofclassroom

instruction:apurelyadministrativetask(addressingenvelopesusedtosendgradereportstostudents),a

straightforwardgrammarpracticetask(practicingagrammarpointinconversation),andamorecomplex

grouptask(anactivitytocreateamapoftheUniversitycampus).Observinginstructorswereaskedtoanswer

thefollowingquestionsregardingtheinstructionsgiven:

１）Doestheinstructor'sattempttosimplifyherspeechtobecomprehensibleforlow-levelstudentsinhibit

clarity,grammaticalityand/oraccuratevocabularychoice?

２）Aretherewaysinwhichherinstructiongivingcouldbeaccuratelyandappropriatelysimplifiedtobetter

assistcomprehensibility?

Theinstructorfoundtheactivityhelpful,asthereflectionrequiredtocreatethetaskalonewasahealthy

process,andshefeltthatshewasabletoidentifysomecommunicationhabitsshehasandareasinwhichshe

wouldliketodomore.Inparticular,shefoundareasinthethreesegmentsofherlessoninwhichshewouldhave

likedtogivemorevisualassistance,andhasimplementedthischangeinherclassesmovingforward.Shealso

remarkedthatshegainedagreatdealfromtheideasandsharingwiththeotherinstructorsafterthediscussion

oftheobservabledata.
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4.3 StudentActionsinDetail

Theinstructorwhodesignedthistaskisarelativelynewinstructor,whohadbeenwithOPELT,herfirst

English-teachingjobafterfinishinguniversity,foroneyearatthetimeoftheobservation.

Thisinstructorwasworriedthatsomestudentswerenotengagedintheclass,andwantedtotryand

determinefirstofallwhetherornototherinstructorsnoticedthesameissue,andifsowhethertherootofthe

problemwasinthedifficultyofthetasksusedinclass,thecontentofthetasksusedinclass,orpotentialother

factorsshewasmissingwhileteaching.

Thetaskwasrelativelycomplex:eachobservingteacherwastaskedwithobservingasinglestudent

throughoutasinglepartofthelesson.Observerswereaskedtotakenoteson:

１）Studentinvolvementinthetask

２）Studentbehavior

３）Studentresponsestotheinstructor

Observerswerealsoaskedtoanswerthefollowingholisticquestionsaboutthestudent'sbehavior:

１）Isthestudentinvolvedinthetask?Dotheyfocusontheclasswork?Theteacher?Otherstudents?

Somethingelse?

２）Whatdoesthestudentdoduringthelesson?

３）Howdoesthestudentrespondtotheteacherorthecontent?Doesthestudentshowunderstanding?

４）Whatotherfactors(motivational,mental,physical,etc.)canyouobserveaffectingthestudent?

Theinstructorlearnedthefollowingfromtheobservationtask:First,thatmanyofherstudentsweremore

activelyinvolvedinthelessonthanshe,lookingattheclassonlyholisticallyastheteacher,hadrealized.The

observinginstructorsfoundthat,ingeneral,althoughthestudentssometimeslettheirattentionwander,and

althoughsomestudentshaddifficultyinterfacingwiththeclass,onthewhole,studentswereengaged,involved,

andactivelyrespondingtotheinstructor.OneoftheprimaryissuesseemedtobeacommononewithJapanese

students,ageneraldifficultyin"reading"theirbodylanguageandfacialexpressionstodetermineifthey

understandclassroominstructions,materialortasks.Experiencedteachersnotedthat,intheiropinion,mostof

thestudentsdidunderstandthematerialbutweresimplynotshowingthatunderstandinglyasactivelyasthey

mighthave.

Intheensuingdiscussionoftheclassandtheobservedinstructor'steachingmethods,otherinstructors

broughtuptheirinterpretationsofspecificissuesthatmayhavebeeninterferingwithsomestudents'active

involvementintheclass,andideasforstrategiesabouthowtodealwithsimilarsituationsinthefuture.The

instructorfoundthisdiscussionveryhelpful,andagainhassaidthatsheisactivelyincorporatingsuggestions

broughtupinthediscussionintoherlessons.

4.4 NumbersandPatternsofTeacherInteractionwithStudents

TheinstructorwhodesignedthistaskisanexperiencedteacherwhohasbeenteachingEnglishinJapanfor10

years.UnusuallyforOPELTinstructors,however,hedoesnothaveformaleducationintheteachingofEnglish

asaForeignLanguageandhadneverbeenexposedtotheideaofafocusedobservationtaskofthesortusedin

thisprogram.

Forthisreason,thefirsttimethisinstructorwascalledupontodothelessonobservationtask,heelected

todesignataskwiththeaim oflearningabouttheprocessofdesigningandcarryingoutafocusedlesson

observation.WorkingtogetherwiththedirectorofOPELT,heselectedafairlyfundamentaltypeofobservation

taskforhisfirstobservation.

Thetaskhechosewasatasktotrackthenumbersandtypesofinteractionsbetweeninstructorand

students,andbetweenstudentsandstudents,intheclassroom.Observersweregivenaseatingchartoftheclass

andnotedeachtimetheinstructorinteractedwithastudent,andeachtimeastudentinteractedwithanother

student.Observersalsonotedwhethertheinteractionwasprimarilyone-wayortwo-waycommunication.
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Atthetimeofthiswriting,thisobservationhasnotyettakenplace,sotheresultsarenotyetknown.

However,astheprimarypurposeofthetaskandtheprocessoftaskdesignwastointroducetheconceptof

focusedlessobservationtaskstotheinstructorwiththeguidanceoftheOPELTdirector,thisinstructor'stask

doesprovideanilluminatingexampleofhowfocusedobservationcanbecarriedout.

5 BenefitsoftheLessonObservationSystem

ThislessonobservationsystemhasprovidedanumberoftangiblebenefitstoOPELTinstructors;notonlyto

newteachers,buttoexperiencedteachersandofcoursetotheprogramasawhole.

5.1 NewTeachers

Themostimportantbenefitfornewteachersisexposuretospecific,usablefeedbackfrom more-experienced

teachers,butatleastasimportantly,thisfeedbackispresentedfromthepointofviewofapeerratherthana

superior.Thisreinforcesnewteachers'confidenceintheirknowledgeandeducationinlanguagepedagogy,and

helpstofosteracollegiateatmosphereintheprogram.

Inaddition,bydesign,thebulkofthefeedbackisindependentofpurepersonalpreferencesinteaching.Each

teacherisunique,andadvicethatboilsdowntodifferencesinpersonalphilosophyisalltooeasytoignore,ifnot

activelyunhelpful.Bybasingthediscussioninempiricallyobservabledata,thisbiascanbeavoided.

New teachersalsogetexperiencefrom designingtheobservationtasksthemselves,whichnecessarily

requiresthemtoreflectontheirownteachinginamindfulway.Self-assessmentiswidely-acknowledgedasan

importanttoolincontinuingprofessionaldevelopment,andevenafterinstructorsleaveOPELTandenter

teachingenvironmentswithoutourpeer-ledobservationsystem,theskillstheyacquireindesigningand

carryingoutself-assessmentwillcontinuetobehelpfultothem.

Finally,newteachersgetimportantchancestoobservemore-experiencedteachers'lessons,againaspeers

insteadofstudents.Manynewinstructorsneverhaveachancetoobserveanexperiencedteacher'slessonduring

theireducation,andfewteachingprogramsoffercontinuedchancestodoso.Exposuretoawidevarietyof

teachingphilosophiesandstylesisanimportantfactorinfurthergrowthanddevelopmentasateacher.

5.2 ExperiencedTeachers

Itisquiteunusualforexperiencedteacherstohavethechancetohavetheirlessonsobserved,andthebenefits

oflessonobservationarewell-understood.

First,theguidedlessonobservationisachancetoinvestigateunexaminedhabits,ortoverifyorfalsify

suspicionsaboutexistinghabits.Manyteachershaveideasabouthowtheyruntheirclassesminute-to-minute,

butaswehaveseenfromtheexamplesoftasksusedinthePASEOobservationprogram,thesesuspicionsare

asoftenfalseastrue.Verifiable,quantifiabledataaboutone'sownlessonsisapowerfultoolintheteacher's

professionaldevelopmenttoolkit.

Inaddition,notafewexperiencedteachershaveneverdesignedorcarriedoutalessonobservationtaskat

all,oratleasthaveneverdonesosincetheirinitialeducationasteachers.Real-worlddesignandimplementation

ofobservationtasksisquitedifferentfromthetheoreticalideal,asisreal-worldanalysisofresults.

Finally,thelessonobservationsystemgivesexperiencedteachersachancetomentornewerteachersina

strictly-guidedfashion,againindependentofpersonalpreferencesorteachingstyles.Thisbenefithastwo

aspects:First,experiencedteacherscanteachnewinstructorsbyexample,withrealvideofootageofaclassroom

inaction,exposingthenewerteacherstoclassroom managementandteachingtechniquesthatmightnever

comeupinanopendiscussionofteaching.Second,experiencedteachers'observationtaskdesigncanshowwhat

aspectsoftheirteachingtheyfeelisthemostimportant,whichagaincanimpartimportantinformationabout

day-to-dayclassroommanagementthatmightnotcomeupinmoregeneraldiscussions.
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5.3 TheOPELTProgram

ThelessonobservationsystemprovidesanimportantvenuefortheOPELTdirectortokeepabreastofpotential

problemswithPASEOclasses,whethertheseareteachingissues,classorcurriculumdesignissues,orstudent

problems.

Theimpactthelessonobservationsystem hashadonstudentsatisfactionsurveyresultshasbeenquite

striking.DuetothefactthatstudentshavetheoptionoftakingPASEOclasseswithoutregisteringforcredit,

PASEOhastraditionallyconducteditsownstudentsatisfactionsurveystosupplementthesurveysconducted

bytheuniversityasawhole,whichonlytargetfor-creditstudents.Sincetheinstitutionofthelesson

observationsystem inSpringsemester2010,students'self-assessmentoftheirownEnglishabilities(Fig.1),

satisfactionwithPASEOclassesasawhole(seeFig.2),andsatisfactionwithPASEOteachers(seeFig.3)have

allshownamarkedpatternofcontinuousimprovement.

Fig.1:StudentSelf-AssessmentofEnglishAbilities

Fig.2:OverallCourseSatisfaction
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a lot -- some -- not at all

2009A 19.5% 36.7% 37.3% 4.7% 1.8%

2009B 25.0% 37.8% 30.5% 6.1% 0.6%

2010A 18.1% 42.1% 33.9% 4.5% 1.4%

2010B 25.0% 41.4% 29.3% 4.3% 0.0%

2011A 29.0% 41.1% 26.2% 3.3% 0.5%

2011B 47.3% 37.5% 13.6% 1.1% 0.5%

2012A 39.5% 40.0% 18.5% 2.0% 0.0%
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excellent -- fair -- poor

2009A 48.8% 34.1% 14.1% 2.9% 0.0%

2009B 50.3% 35.6% 11.0% 2.5% 0.6%

2010A 49.5% 34.1% 14.1% 1.4% 0.9%

2010B 90.0% 5.7% 0.7% 1.4% 2.1%

2011A 58.7% 27.7% 11.7% 1.4% 0.5%

2011B 75.0% 19.0% 4.3% 1.6% 0.0%

2012A 68.6% 26.5% 3.9% 1.0% 0.0%
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agree -- neutral -- disagree

2009A 50.6% 38.7% 10.7% 0.0% 0.0%

2009B 58.5% 27.4% 11.6% 1.2% 1.2%

2010A 55.9% 31.8% 10.5% 1.4% 0.5%

2010B 82.9% 12.1% 2.1% 1.4% 1.4%

2011A 71.4% 21.6% 5.2% 0.5% 1.4%

2011B 86.4% 12.0% 1.1% 0.5% 0.0%
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TheTeacher'sLessonsWereUseful

Fig.3:StudentPerceptionofTeachers'Lessons

Naturally,correlationdoesnotequalcausation,andtherearelikelyotherfactorsatworktohelptoexplain

thisincreaseinstudentsatisfaction,butitseemsreasonabletoassertthatanewfocusonteachertrainingand

professionaldevelopmentshouldhaveapositiveimpactonthequalityofPASEO classesandonstudent

satisfactionwiththem.

Simplybyobservingpartofoneinstructor'sclasspersemester,theOPELTdirectorhasmoreinformation

aboutwhathappensinPASEOclassesthanmanyprogram directorshaveaccessto.InOPELT,asisnot

uncommoninsimilarprograms,simpleschedulingdifficultiesmakeitdifficult,ifnotimpossible,forthe

directortoobserveclassesduringtheterm.Thisopportunityforlessonobservation,combinedwithinformation

from thePASEOcourseevaluationquestionnaire,allowsthedirectortobeawareofanypotentialproblems

withlessonmanagementthatmayoccur.

Inaddition,lessonobservationallowsthedirectortobeawareofclashesbetweenlessondesignandthe

PASEOcurriculum,allowingPASEOtomaintainitsuniformlyhighleveloflessonquality,andofproblem

students,allowingthedirectorandallteacherstodiscussstrategiesfordealingwithdisruptivestudentsor,if

necessary,alertingtheuniversityadministrationtooutstandingproblems.

Finally,andmostimportantlyfrom thedirector'spointofview,thepeer-ledlessonobservationsystem

encouragesacollegiateandopenatmosphere,whereinstructorscananddoaskeachotheropenlyforadvice

aboutteachingandareabletogivemeaningfulandhelpfulfeedback,withotherteachers'preferredtechniques

andteachingphilosophiesinmind.Particularlyinasmall,insulatedprogramsuchasOPELT,wheretheshort

tenureofinstructorsmeansadissatisfiedteacherhaslittlereasontoremainwiththeprogram,maintaininga

professional,openatmosphereisofcriticalimportance.Indeed,inthetwoyearssincethisprogram was

instituted,thechangeinatmosphereatOPELThasbeenprofoundandpositive,thanksinnosmallpart,I

believe,tothisprogram.

6 OngoingResearch

Ongoingresearchintotheoutcomesofthislessonobservationsystemwillfocusonthefollowingareas.

Whilemanyofthetheoreticalbenefitsofprogramssuchasthesearewell-supportedintheliterature,the

benefitstotheprogramasawholecanbeobservedbymyselfasdirectorofOPELT,andinformaltalkswith

teachershaveshownsupportoftheprogram,itisnecessarytoverifytheclaimsIhaveputforthinthispaper

inascientificmanner.ThefollowingdetailshowIamdoingso.
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6.1 InterviewswithOPELTInstructors

IamcurrentlyconductinginterviewswithcurrentandpreviousOPELTinstructorsinanattempttocollectdata

todefinitivelysupportorcountermyideasabouthowtheprogramhashelpedteachersandtheprogram.

6.2 EffectsonStudentSatisfaction

AsmanystudentsdonottakePASEOforcredit,andthePASEOsystemmeansthatclassplacementdoesnot

correspondwithclasssplitsintheTora-netsystem,itisnecessaryforOPELTtocollectdataonstudent

satisfactionindependentlyoftheonlineTora-netstudentsatisfactionquestionnaires.Thisdataispublished

eachsemesterinaPASEOEnrollmentReport.

ThePASEOcourseevaluationshaveshownsteadilyincreasinglevelsofsatisfactionwithPASEOlessons

andteachersoverthepasttwoyears.Thisdoescorrespondwiththetimeperiodinwhichthelessonobservation

systemwasimplemented,butmore-carefulanalysis,andmostlikelymoretime,willberequiredtoestablishthe

existenceofacausativerelationship.AnumberofotherchangeshaveoccurredinPASEOduringthesametime

period,anyorallofwhichmayalsohavehadaneffectonstudentsatisfaction.

Fortunately,inadditiontonumericaldataintheform ofsurveyresults,allstudentswhorespondare

encouragedtoleavedetailedcomments,andmostdoso.In-depthanalysisofthesecommentswillbeperformed,

andthecommentswillberelatedtonumericalsurveyresults.Inthisway,Ihopetoseewhat,ifany,concrete

effecttheinstitutionoftheclassobservationprogramhashadonPASEOstudentsatisfaction.

6.3 DataonLessonObservationatOtherInstitutions

Iwouldliketocomparethesuccessofthisprogramwithprofessionaldevelopmentprogramsatothersimilar

programs,collectdataaboutfrequencyandkindoflessonobservationsperformedatotherinstitutions,andto

whatextentprogramsofotherkindsdoordonotproducesimilaroutcomestotheOPELTprogram.

Todothis,Iwillconductasurveyofdirectorsandinstructorsatotherinstitutionstoseehowwidespread

frequentlessonobservationis,howwellitisreceived,andwhatkindsoftangiblebenefitsitisseentoproduce.

7 Summary

Forthepasttwoyears,theOhioProgram forEnglishLanguageTeachinghasbeenperformingpeer-led

observationofPASEOEnglishclasses,usingvideoandteacher-drivenobservationtasks.

Thisobservationsystemhasproducedpositiveprofessionaldevelopmentoutcomes,notonlyforinstructors

new toteachingEnglishasaForeignLanguageinanacademicenvironment,butalsoforexperienced

instructors.Indeed,ithasproducedpositiveoutcomesfortheprogramasawholeaboveandbeyondanysimple

improvementstoteachingorclassroommanagement.

Althoughmore-focusedresearchisnecessarytoverifyandquantifytheseoutcomes,thesimplepresenceofan

ongoingopportunityforpeer-drivenprofessionaldevelopmentis,Ibelieve,intrinsicallyvaluable.Itisalltoo

rareforinstructorsattheuniversityleveltohavethechancetoreceiveusefulfeedbackabouttheirteaching

methods.

Itismyhopethatotherdepartmentsmightseethebenefitsofaprogramlikethis.Professionaldevelopment

andongoingmindfulattentionpaidtoteachingmethodsarenotusefulonlytoteachersoflanguagesortonew

instructors.Anyteacherwhospendsanyamountoftimeintheclassroomcanbenefitattheveryleastfrom

activeself-reflectionandself-observationtasks,andiffellowfacultycanbeinvolvedinpeerobservation,the

potentialbenefitsareprofound.

（准教授 語学センター）
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